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This study was designed to measure what effect the establishment of a
parent-courselor relationship prior to the child's entrance into junior high school
would have upon the child’'s adjustment to school and parent-child communication.
Subjects were students and ?arents from Lealman Junior High School in St.
Petersburg, Florida. Parents of the experimental group had a one-hour individval
conference with the school counselor prior to .the child's entrance into junior high
school. A significant increase (p<.001) in additional parental contact with the school
was noted along with a significant increase in student attendance (p<.001). This was
accompanied by a decrease in drop-out rate (p<.05) and disciplinary referrals
(p<.001). A trend was noted toward an increase in parent=child communication. An -
overall more effective use of school counselors and other school perscanel was
suggested. (Auth/SJ)

Full Tt Provided by ERIC.

.o,



e s e el &AMt b Wbl g A AR

 EDO0 31743

U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BYEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION
POSITION OR POLICY.

™rTANTM AT T 8 SOOI s A P AT b o BRI R LY o Kon
IJA‘;A?\.».L.‘J.'. b C\Jbl\.uxbL(JR UG-.-“:JLWIA\U:JU l'i.l{\’:..'[\&.‘.l J& D.L-‘&‘»-‘JA’L..SJL‘CJ-‘J

oy

Dre Le Wendell Zuncan
Ciearwater Caorpus

St. Petersburg Juanior College



oy

Tnis study was designed to wmeasure wnat elfect the establishment of
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a par waselor relationsaip orior to the child's entrance intc Junior

high scliosl would have vpon the child’s adjustment to schocl and parent-
ca.d coanwmunicalion. Subjects were students and parents from Lealman Junior
Hign Scrhool in St. Petersburg, Florida., Parcnts of the experimental zroud
nad a one .nour individual conference with the school counselor prior %o

tre ciild’s entrance into Jjunior high school. Experimental and control
grovps wers followed over a three year period.

A sirnificant increase (p £.001) in additional parental contact with

tna scaocl was notea along with a siznificant increase in student attendance

(paz.0C1) and grade point averages (p <.001). This was accompanied by a

0,

ecr.ase in dropout rate (p«£.05) and discinlinary referrals (p«.001). 4
trene was noted toward an increase ia parent-child communication. An over-

-

11 rore eflfective use of school counselors and other school personnel was
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L2 a.es frow 12 to 14 have been referred to by Erikson (1950) a5 years

o

of Lioulity eriscis. e indicates that chinging from childheoad to acoles-

canse causes a discontinuity that leads to an identity diffusion, Luring

.)

niity crisis accurate, honest comrunication between parent and child
iz escential for proper role identification. Close cooperation between
narent and caild is vital to insure that the rebellions, moods, and fads

or adolescents are recognized as symptoms of growth ratner than signals of
discouir. +nile the need for true communicaticn is so great, actual com-
municotion between parent and child decreases to such a low ebb that adoles-
covos ore reierred to as the Mtuned-out" generation (Guidance Associates,
100G, . This absence of communication can be seen in many areas of research.
Bilend {(200L) nas observed a life long process of poor communication te-
tween school diropouts and their families. Rutledge (1961) has found that
coor comrunication within the parental family is followed by poor communi-
cation in warriage, thus leading to much unhappiness and many divorces. In
tne arca of Juvenile delinquency, Meissner (1965) has observed that a failure
to Zeentify with a father image, and inadeyaate communication with the fa-
ther ave contral elements in the etiology of delinquency. Keliher (1966)

nes onuerved that honsst communi -ation between parent and child is necessary

to oreduce accurate family perceptilouns.

&

“he "tuned-out" generation has becorme a real challenge for school offi-

[N - TN

cizls. In an effort to improve the communication between children and pa-
rents, school officials are seeking ways to increase the involvement of

parents in the school life of students. Dergstein (1965) has noted a marked

1
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trond wowara wore parent contact by school counselors. Brown (1987%),
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CJ, ond Zweibdelscn, et al (1945) have found parent o
------ ? o

cipailon in & swuwdoeal’s school 1life to be most helpful. Gilwore (1527

n2e to rolce th: acadowic Lcvel of six low achievers by counsaling
with varents only. The United States Cffice o Education (Fusco, 19AL.)
oS Soutld thot ;chool staff neecds to create a climate in which parents
are azsisted in accepting their ressonsibilities for improving the home,

scaoon aad naighborhood.

~3 evicenece of the growing concern over counselors working witn naren

the ~rcracan School Ccunselor Association has adopted a Stziement ¢f Policy

for Seccndary School Crunsclors. One of the professional responsiociiities

outiired for» the school counselor is to:

~ssist parents to understand the developmental progress
of their child, his needs, znd environmental opportuni-
ties for ourposes of increasing their ability to contri-
cute to their chila's developueat (ASCA, 1965, p. $6).

in tne sene statement of policy, ASCA further defines one of the related
guilance sservices as being:
Parent conferences, in which the counselor helps parents
¢o better understand and accept the pupil, and to ex-
vlore opportunities and resources for the pupil's growth
and development (ASCA, 1965, p. 99)
The Study

“nis study was designed to wmeasure the effect of increased involvemen

57 “he parents in the school life of Jjunior high school students. It was

3

“ann that tre establishment of a relationship between the parent and the

Sy

.c100L counselor prior to the chilcd‘s entrance into Jurior high school would

have & zositive influence on parent-child communication and the child®s aa-

(¥4

- _sozent to school. Seven specific hypotneses were tested. The significance
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veracge daily attendance for the exz-
i1l be greater than the control group.

2o Woe erroarisontal group will have fewer schedule changes
than the coatrol groun.

e The cxnorimental group will have fewer dropouts than the
~ourol L.ouo.

%, Diccinlinary referrals will be less for the experimental
TOUD .
o Iy

5. The wmean grade point average of the experimental group ,
will exceed that of the control group.

Ss Overt parental interest in school, as evidenced by phone
arc pers-nal contact, will be greater among parents in
tae experimental group.

7. Ccurmunication between pareant and child will increase more
in the experimental group than in the control group.

Method

Tne suojects for this study were the students of Lealman Junior High
Schoor in St. Petersburg (Pinellas County), Florida. The control group
(¥ = 173) was the class of 1963-66. The experimental group (N = 168) was
the class of 1964-£7. The parents of the entering 2lass of 19563 came to
scaool for a large group orientation prior to the child entering Jjunior high
school. Parents of the experimental group came to the school individually
for a one hnour conference with the school counselor. To give all parents
an oppcrtunity to attens a confereunce, counselors were available in the
evenings and on Saturday.

T"ne conference with the parents was basically unstructured. The creation
of a climate of understanding, helpfulness, and cooperation was stressed.

Pzrents were encouraged to give the counselor information which they felt im- i=

or the school officials to know about their child. Some of the
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arzao clpclored were:d nome study arrangements, sibling relationshinc, noer

iy

grour parcicipation, parent-child communication, vocational aspiraticn o

tie crild, cducational plans for the child, anxiety about entering unior
2lgh schocl, and things related uniguely to a particular student. ALl ques-
tilons Ty a narent were answered freely. All of the conferences were con-
cucted oy the two regular junior high school counselors,

very Iow notes were made during the conferences. Immediately follow-
ing, tae counselor recorded tne events and his impressions on tape. These
were vyoced and all information, except items of a confidential nature, were

placed in the student's folder for use by all the school staff. Confiden-

tial i.uformation was shared with the school staff when the counselor felt

Tne zitendance, disciplinary referrals, grades, schedule chanzes, and

were obtained from school records. The number of parent contacts
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was octained from a questionnaire designed to elicit number of parernt corn-
tacts witn scaool, nature of contact, and with which school official con-
tact was made. Cotmunication between parent and child was mezsured by a

orced cholce Q-sort instrument, which was administered to a group of 35
9

Hiy

~ents and students in each group selected by stratified random sampling.
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i Scuare analysis and t test of the difference in means were the basic

O

tatistical techniques employea.
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Discussions
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The first hypothesis predicted that the student whose parents come to
serool for a counselor conference prior to the child's entering Jjunior high

school would have a higher average daily attendance than the student whose

cmamab 4 PN e iC L e o ae R .
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parcnts @13 aob nave sueh a conference. The hypothesis (Table 1) was sup-
verued Lhyona the W00l level, Waile the 2.52 per cent difference tetwcen
rce .S way seem small, il this difference is projected to the ap-
oroxinztely 1,000 students in Lealman Junior High, a difference of 25.2
days of average aticndance results. This is enough students to earu the
school an zdditional teacher unit for the following year.

“nile the counsalors are not directly responsible for attendance, it
would aprear the initial relationshnip established is carried over into a
closor cooperation between parent and assistant principal who is respon-
sivle for attendance. The parents in the experimental group were wmore co-
operative in notifying the school of prolonged absence and worked more
clocaly with school officials in cases of truancy.
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Insert Table 1 about here

Secord Hvnothesis

The second hypothesis (Table 2) predicted that the experimental group

b

would heve fewer schedule changes than the control group. The author an-
ticizated ithat any need for schesdule adjustment would be uncovered during
the summer conferences and corrected prior to the child's arrival at school.

Duringz the seventh grade the reverse proved to be true. Significantly

.

{52 .,05) rore changes were made in the experimental group than the control

hed

Lealman Junior High has a modified three-track program: accelerated,

i i ‘ in ti nth
sverage, and basic studies. The student selects the track in the sevent

ce wnich he expects to follow throughout junior high school. While it is
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rov inpossidie to change tracks as a student procccds through Junior nirsh

L4

cnanging beeomss progressively more difficult. The experimental zroupn rade

b"
v ucre (pe.05) changes in grade seven, and significantly fewer

(0e=.,05) in grade nire than the control group.

Tasert Table 2 about here
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Tae third hypothesis (Table 3) was that fewer students in the experi-
mental grouwp would drop out of school. The school dropout is usually be-
hind his peer group in grade placement, reading level, and social adjust-
ment. Wwhile the number of students reportied failing at the end of each

chool year was approximately the same for both groups, considerably more

(4]

the experimental group made up deficiencies in summer school,
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thus remaining even with tneir peer group. This is thought te be one of
the factors contributing to the significant difference in the rate of drop-
outs between the experimental and conirol groups,

e physical act of dropping out is usually preceded by a period of
noving been a "psychological dropout®, that is being in school but exhi-
biting Little interest or achievement. Since attendance was significantly
higher (hypotnesis i), disciplinary referrals significantly lower (hypothe-

is L4}, and achievement significantly high (hypothesis 5) in the experi-
ronsal group, it is believed that these "psychological dropouts" were helped

uy increased parental involvement in time to prevent their actual withdrawal

from school.

Insert Table 3 about here
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fre Dourth hypotaesis (Table 4) was that the experirmental groun woul.
I ees APt (. d-: o X < ~ . }1 m B
nave fewer alsciplinary referrals than the control group. There were no

ences in the number of students referred to the assistant
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ciplinary purposes. This wovld seem to verify that siudents
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naturally test the limits of their environment; however, the very larze dif-
Lo e e ! 2 4 ! Kad . 4 e U

fercnee (p£.001) in the nuwoor of repeat offenders indicates that parental
coopzravion can reduce discinlinary referrals,

Insert Table ~ about here
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Fifth acthesis

ire £ifth hypothesis (Table 5) was that the mean grade-point average
of tie experimental group would exceed that of the control growo. While at

firse glance it would appear that both groups had a 2.0 or C average, the
2.59 grads point average of the experimental group is significantly (p.£.01)
nigher than the 2.38 grade point average of the control group. One expla-
naticn for this is that the students in the experimental group were in
clzss more of the time. It is felt also that the students in the experi-

>roup were better placed as to aoility and interest since they made
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uore scaedule changes in the seventh grade than the control group.

Insert Table 5 about here

St Hyoothesis

The sixth hypothesis (Table 6) was that the parents of the experimental

croup would have wmore overt contact W1th the school than the parents of the
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control Jredd. Noo only was this confirmed, but come patterns evolved which

)

01LS are a better utilization of schicol officials'! time. rfer

IS )—-'

e control group most parents who cauc to school, came to see
he voincinal or assistant principal. The two priwary problems were disci-
vlice or -rade dissatisfaction. In the experimental group, most parents
came Lo sec the counseclors, with the primary problems being curriculum or

grades. This appears to maxe better use of the counselors and to free the

aéministration for more important dutles.

Insert Table 6 about here

The seventh hypothesis (Table 7) was that parent-child communication
would increase more in the experimental group. while this hypothesis was not
upheld (p £.15), it is felt the trend is very important. In the control

e parent-child cowmunication did decrease, while in the experimental

CTOUD LS

sroup the parent-child communication did increase. The author feels the

rescon for the lack of significance is due to the limitation of the items

ta

wsad im tne Q-sort. The items were limited only to situations related to
schooL, while parents, children, and counselors communicate about a wice

spectruin of subjerts. It is felt that such an instrument which would in-

clude more of the typical problems faced by adolescent students, such as sex,

toy-girl relationships, peer group pressure, and values would be most use-

~u1 in research of this kind and in identifying students who suffer from a

-

comaunication gap. rurther research is needed to verify this.



Insert Table 7 about here

Conclusions
waile the only differcnce in the treatment of the two groups apnears

to te a oce hour parcnt-counselor conference held with parents of the ex-
perimental group, the ewmerging parent-counselor relationship produced far
beiier resulits than could ordinarily be attributed to a one hour treatment.
The fact that significantly wmore of the parents come back to the school
counseror significantly more times certainly added to the results. The in-
formation given to lhe school by the pareunts was useful to counselors,
teachers, and administrators. Problems identified by the conferences re-
ceived early attention. Close cuoperation between parents and the scnool

pravented other problems Irom developing. The parent-counselor relation-

ship in tals study proved to be most fruitful.
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